
 

Adapting for different contexts 

Some tasks may be relevant to students with certain socio-cultural knowledge in a certain 

geographical or situational context, but not to others. In this case, the task may need to be 

adapted to another context with which students are familiar. The following METLA task (No 

8) is an example of a lesson which can be adapted by the teacher in order to be relevant to 

the needs of his/her students. Below are some suggestions. In this activity, students read a 

(Language A) text regarding airport transportation, and they then write informal short 

messages as part of written text communication with an exchange student. Then, the same 

information has to be used by students in order to write an email to the student’s parent. 

• Differentiating the language of the input: The activity uses as a source a leaflet taken 

from the official website of the Helsinki airport. A similar leaflet can be found or created 

in different languages if the teacher visits the official website of the main airport of the 

different countries.  

 
 

 

 

 

 

 

 

 

The “Airport Access” leaflet is presented in Language A 

(in this example it is Finnish). An English version of the 

text is added in case teachers, who are not familiar with 

the Finnish language, would like to create a similar 

activity or their own version of this activity in their 

preferred language. 



 
• Differentiating according to learners’ needs: As a follow-up to the above task, 

students are given the task of writing an email using the information from the 

texts and activities of the lesson. If students find the email part of this activity 

challenging or they are not familiar with writing formal emails, the teachers may 

adapt the task requirements by differentiating the text-type (email) required. 

The teacher could ask students to write a short text message (which is different 

from an email) to the parent in the second part of the lesson. However, this 

activity is a good opportunity for students to learn more about writing emails. It 

includes a template (see below) which contains certain tips for learners. These 

tips intend to raise their awareness regarding the main features of an email. 

Specifically,  

- the teacher could provide further explanations about the different parts of 

an e-mail, such as the subject line, sender, recipient, salutation, closing, 

signature, attachments, etc.  

- s/he could compare the structure and length of text messages with the 

format, structure and organisation of an e-mail (introduction, main body, 

and conclusion).  

- due to the COVID-19 pandemic, many classes are taught online. In an online 

lesson, students could create their own e-mail accounts and practice how to 

write emails in an authentic environment. Finally, they could send the 

activity to their teacher and get feedback.  

- As a follow-up online activity, the teacher could post learners’ answers to a 

forum or Padlet or Flinga anonymously and ask them to post their replies 

under sample emails.  



 

 
 

• Adapting the reflection grids: A great number of the METLA activities 

incorporate a reflection component at the end. The reflection activity for this 

task focuses on the different characteristics of the text-types on which the 

students have worked (informal text messages and formal emails). Students are 

asked to reflect on them and compare their characteristics. In addition, a list is 

provided to prompt them to reflect on some of the variables they should be 

aware of when writing a message. This template can be adapted for use with 

different text-types. 
 

This template is included in order 

to promote authenticity and 

familiarise students with the 

layout of an email.  

If the teacher alters the language of the 

instructions, the template can be used for 

different language combinations.  

Students are instructed to 

write a formal e-mail in 

Language B (English). 



 

 

 


